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Beyond Reflection: Teacher Learning as Praxis (Summary)
Teacher reflection is a practice that allows teachers to use their experience in ensuring that students make significant progress in learning. Reflection is a crucial skill for teachers to develop technical knowledge and professional development in teaching practice. However, the education system's complexity requires teachers to integrate reflection with political consciousness and praxis to ensure efficiency in their work. Hoffman-Kipp et al. (2003), defines praxis as the logical combination of reflection and action. Thus, integrating these concepts will enable teachers to focus on current issues that could help the students in problem-posing and problem-solving avenues. 
Different institutional contexts and socio backgrounds provide critical perspectives on reflection. Reflection faces the challenge of different views of discourse communities and marginalized groups. First, the phenomenological discourse community focuses on the teachers' knowledge gained from previous experiences. However, scholars in this discourse outlined differences between reflective and routine action. Secondly, the critical discourse community argues that reflection is achieved by incorporating curricular and socio-political issues in the teaching practice. Thirdly, situated learning discourse argues that daily social interactions in school culture are the key mediums for reflection to occur. This discourse emphasizes on shared nature of reflection that is achieved through situated activities in social endeavors. Overall, issues of political and social curriculum transformation are essential in reflective teaching.
Cultural-historical activity theory uses activity systems for analysis in explaining the relationship between individuals and the society. The society's activity systems explain the integration between communicative and productive aspects of an individual's conduct and how teachers use reflection for professional development (Hoffman-Kipp et al., 2003). According to the cultural-historical view, teacher reflection and learning emerge from cultural and social practice. In the social context, teacher reflection is obtained through collaboration, shared artifacts, and reliance on other more experienced members to solve problems. From the cultural perspective, human activities are based on cultural inheritance and shared meanings in every activity system. From these perspectives, reflection is seen as a social practice and a self-recognizing mechanism essential for learning and professional knowledge.
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